&

Q

BD 211 250

" AUTHOR

TITLE

~INSTITOTION

SPONS AGENCY
PUB DATE
NOTE

EDES PRICE
DESCRIPTORS

IDENTIFIERS

ABSTRACT

DOCOMENT RESOKE

RC €12 G54

Carlson, Mary C.; Carlson, Robert L.

The Cocuntry School and the Americanization of Ethnic
Groups in North Dakocta. Country Schccl legacy:
Humanities on the Frontier.

mountain Plains Litrary Association, Silt, Colo.
Country School Legacy Project.

National Endowment for the Humanities (NFAH),
Washington, D.C.. '

81

25p.: For related dccuments, see RC 013 047-058 and
RC 013 070-084.

®F01,PCc01 Plues Postage.

#Acculturation: Adult Education; Bilingualisz:
Cultural Influences; Cultural Interrelaticnships:
#Educational History: Elementary Seccndary Education:
English (Second Language); Ethnic Grcugs:
*Iapigrants; lLanguage Dominance: Language Role: Oral
History: Regional Characteristics: ERursl Education:
sRural Schools: School Role: Second language
Inetruction: Small Schools; Sociocultural Patterns;
State History; Teacher Attitudes; *Teacher Fole
*Country School Legacy Project: *North [akota

In North Dakota, the schools played the amajcr role in

impartirg American culture to the immigrants’ who by 192C nusbered 67%
of North Dakota's population, but rural schools were not ideally
suited to the task. The immigrants tended to cluster in naticnality
groups in geographic areas of the state, giving consunities distinct
ethnic identities. The largest ethmic groups were cosprised of
Germans froam Russia and Norwegians. The inability of teacher and
imsigrant student to communicate -led to humorous., and zccasicnally
traumatic, incidents:; Although childres struggled to use English in
school lesscns, they reverted to their native language when out of

i

school. Some county sg erintendents; recognizing that students would

learn English pore ra

dly if forced to use it on the fplaygrcund,

instructed teachers to forbid fhe syeaking of any foreign language at
school. Mesmorization and repetitioyn were commonly usged to teach
English. Some schools also offered ¢lasses in English tc. adults. In
additicn to teaching PEnqlish, the schools vere charged with the
responsibility of imspiring patriotiss in the imsmigrants. Scme
issigrants retained strong cultural tles with the 0ld ccuntry and
vieved Americanization as corruptiocn of traditional values. Many did

.

not value education for their children. However, in tise, the rural
school Americanized the immigrants' children. (Author/CPF)
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THB COUNTRY 3CHOOL
AND THR AMERICANIZATION/C * ETHNIC GROUPS
/ | ’

Various forces pushéed and pulled immigrants from their native ho;mnd
to the northern plains, VWhatever their reasons were--the duirg for & new
home in & new country, the promise of wealth, dissatisfaction with conditions
in the old country or persomal conmsiderations--the immigrants moved into
North Dakota rapidly and in astonishing numbers,

In 1890, one year after s}atehood. the foreign born comprised 43 per cent
of the stata's 191,000 people, The largest immigrant groups at that time
were the Norvegians with 25,700 peopls, 23,000 Canadians, 9,000 Germans,

8,000 from England and Ireland, and 4,100 from Russix,!

By 1910 the foreign vorn and their children mafle /ap 71 per cent of the
population, of which the laxrgest group was the Norweéiana wi;ch 125,000 ~
closely followed by Germans with 117,000, about half of whom wers Gemns
from Bussis, At the end of the decade, during which settlement of the
' 'tsi:.o was completed, the immigrants and thelr children nuabered 432,000,
or 67 per cent of the population, By this time, 1920, the Gm and the
' Germans from Russia were the most mumerous ethnic group with \:22 per cent

of the population, compared to the Norweglans with 20 per cent, 2
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The mignntt tended to clutca: 1n nationality groups in geogxraphic ¥
&rou of the sute, giving oomnitiu distinct ethni:z idontitiu. The
Konom boing tho ﬁ.rlt iarge y.'oup of immigrants to arrive in the state,
settled ur the rich mtm countios and along the Great Northm R&umd line
across no\rthom Forth lh.ho:n. The Germans from Gcrnny concentrated in A
LaMoure c|omrtx‘ in southeastern North Dakota, Scottish and French settlers,
most of whom came from Canads, settled in the northeast counties, Austrians
oécupiod the nngd,nd 'm tbopaouthnttm counties, e

Smaller groups of immigrants ssttled in pockets within the troed
areas 1nh:b;1tod by the large immigrant groupe, Bohealans developed a strong
ethnic community in tﬁe Lidgerwood ares,  Jewish farming communities wexe
eatablished near Nashburn, Regan, Wing, Devils Zake, and Dickinson, A strong
" Dutch community of about 80 families developed near Strasburg in Emmons County,
Toelanders settled ir | ewbina County; Poles built comunitiss in Walsh and
Kidder counties, ULranians homesteaded in substantial numbers in Billings,
Dunn ani Mcliean counties, cm.aun;um settled in Stark and Hettinger
counties, Ru-uns‘olanod the ares around Butte in southern Hcﬂonr;‘ County,

If the aress jhat various natlomalities setfled in North Dskots were
cod.d on a 'll.‘p, e final preduct would resemble a mosaic, but the mosaic
would require snb‘i:lo shading and detail, Swodot, Fim; & small colony of
Syrians who erected near Ross the first Moslem mosque in the Umtted States,
Swiss, Estonians and others scattersd themselves throughout the state,

In the midst of a settlement predominantly Norwegian, for exaaple,
would appear a fni.‘lzy or more of Swiss, Germans, or Irish, These originmal
ethnic settlements have, for the most part, persised, Traveling north from
Minot for tnx}ty ailes one will still find & grouping of Norwegians, th:n

Bohemians, Swedes, and Norwegians again, Interspersed ue“comnn.
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-Germans from Russia, Finns, Danes and laivians as well as older American
stock. The whole made 70T & rich diversity of ethnic groups who Wers searching
for a liying and an identity in their new land,

To Lke s living farming or in @h; new towns was one challange for —
thg inmigrant; to dcquire American culture was perhaps .uo less demanding,
As & newly arrived Norwegian settler wrote in 18814 -

A}

Onthcuholoitum;.obo;gooddul miertonkoalivinm but
there are many hardehips connected with the life of a pioneer, especially
. st first, I should like to see you and the others comc over, yet consider
. the metter twice before vou leave the Fatherland and the place where

#> your credle stoed, It 1s not a small matter.] '
Spiritedly independent and materiglistic, @e 17193111:: arrived pouniug
sraits that suitad their new homeland and provided the basis for their move
into the stream of American life, Although living and working in America mede
them part of‘tbo néw ceuntry inm & pbysical. sense, years of observatien, of
informal and formal education were required before the immigrant would foel a
part of ths ceuntry in a cultural sense, The speed with whick the immigrauts
did this varied among mationalities, familiée and individuals,

The school was the institution that played the major role, directly
or indirectly, in impartisg Americau celture to {mmigrants in North Daketa.
In the compeny of fellow mationals, the immigrant obsmeq. the customs of the
old country and spoke his native tongue at scclal gatherings and in churech,
Business ani legal tramsactions required an Intarprm ® 'ono'n knoﬁlodgo of
the English language was insufficient, bmt such ‘a.ctione were not everyday
affairs, The immigramts could cling to their traditions and uhgug?
in North Dakots, but heir children were required to attend school, The
school placed the children in contact with other mti'om.litioa and with a
teacher who instructed them in the English language and attempted to foster

petriotisn, As the childrem adopisd American manners, their parents
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gradually abandoned their mutnl loyalties, .tha:e the child uont,‘ the
adult followed. - /

‘ Although the rural school was the primary Americanising agent te —
immigrant farm families, it was not ideally suited to the task, Nedeled o1 the

"

*Little Red Schoelhouse" of New Bngland, the rural school in Mrth Dekots
operated under very different conditun;. Harsh yintor veather and inadequate
facilities forced short :choc;l termns, sometimes as little as 60 days or less
in the early 1900's, ’ The distance to school and the practise of some parents
of keeping their childien home to woerk produced irrogula.r attg:ﬁ;nce.
Teachers, who often hed no knowledge of thg language or cuitu::e of their
pupils, added ts the immigrant's difficulties,

Contemporary educational thecrists such as John Dewey advocated using
the cultural heritage of the community as the basis for education, tut few
rursl schoels did se, Scheel curriculum gave slight attemtion to Secanianavian
and Germsn his%aryqand culture and nome at all to the Germans from Russis,
County school mpcin;sxno‘,nta, generally Anglc-hc-ic:a.m, routinely referred te
the Germans from Russia as "Russians” in their reports and decried the
d1fficulties isposed upon education by the "forcigzc element” in thd; county,
Vith a few exceptiens, there was szant sympatby for the immigrants’ attempts
at cultural sdaptation and little effort to relate education to their
background, =

The inability of teacher and immigrant student to comnlc/axto led to -
humorous, <ad occasionally trn.‘mtic,incidonts. Guri Sand, who came to
the Hatton ares in 1892 with her Forwegian parsnts, began school with a
male teacher who was convinced that the Norweglans inability to pronsunce
»ja" and "y'a% correctly was simple dissbediance, When he threatened to whip

Curi’s younzer sister, the little girl became hystc;\cal, behavior that the

- tuchrr sstumed was meant to mock him, Gurl restrained him from striking

1
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the child; the teacher "camé to his senses, and things were better after that,”

H;s. Sand recalls that the young man‘'s poor teaching example filled her with
determinmation to find & better method to instruct children, She Isceived a
tencbing certificate upon graduation from eighth grade and subsequently
eonumi.d her education st the University of North Dakota,*

Coning from a Danish home in Rernville County, Mathilda Staael Smith
ontorod school with three othdr children from her faaily, all amable to spesk-
English, Her rural school had 30 pupils under one teacher, who was umable to give
the Stasel children the individual attention they required, Pupils whe ceuld
speak and read English well were classzed as “smart,” the others were “
virtually 1gnorod The.Staael's attendod school regularly but had littla
co-prahouion of wvhat they wers ’ociag taught for three yu.rs.’

Icelandic students discovered that teachars frequently found their
customs disturbing. Icelandic women retzined their originil family name
after n.;rilge, a ;{n:lctiao som: thought indecent, The Icwm' ;
patronymic systeam, meaning that a brother and sister had different surnames,
annoyed some teachers who did not appreciate their ethnic traditions,
Icslandic customs colabn.ting Ash Yedneeday included one day similar to
Hallowssn when children would collect sweets from adults, On Ash Vednesday
it was customary to play practical jokes, tho\ruorito being to pin a small
bag of ashes 4o the back of a man's coat or trousers, the victim being
unaware of his adernment. Once done to a dignified teacher in a predominantly
Icelandic school, the pupils were severly punished for & prank that, in
their culture, was acceptable humor,® '

If the newcomers' culcures and traditions were not valued or appreciated, -
1f the color and diversity they could have offered to the scnoel were 1gnor’d,
the oversight was probably the fault ef the local teacher, Jrofessional

educators encouraged ethnic celebrmtions and community involvement in the school,

- .




Laurs Bassett and Alice Smith, two rurai North Dakota teachers, published

an attractive volume entitled Helpful Hints for the Rural Teacher 1n

which they advised:
If your district iz a forsign one, be sure to have one of your very
earliasat programs, "A Program Of All Nations,”™ Encourage the children
" to have parents bring pleces of all kinds of their native handwork, lovely
_ Hardanger embroldery, Russian needlework, Italian hand carving. Put on
folk dances in costume, encourage old folks tc put on costumes, sing
songs, play instruments, Let this night belong to the forelgn patrons,
Show your appreciation of their efforts and your admiration of thelr
. ability, Be sincere in this, The 0ld World has much to glve to us

that is really worth while and infinitely better than auch of the tawdry
jazz apd bunkum we accept from esach cthexr these days,”?

Mary Gallagher, Superintandent of Schools in Mercer County in 1896,
reported that, "the popul'ation of Mercer County is almost entirely composed of
the foresign elemant, 'Nomtheleas," she added, *they have taken advantage
of the opportunities afforded in the free schools and have asde rapid
progress considering the difficvlties undsr which lthey labor, the first
and principal one being their unacquaimtance with the English langusge.®8

Conscientious country school teachers struggled ito overcoms handicaps
to teach English to th grant children, When the teacher could not speak
the native tongue of the young p@ﬂs, an older student would sometimes
serve as an interpretor, Still, the lack of a common lagage between
teacher and pupil was the major problem retarding the child's educational
progress, AS cone formes studeﬁt recalls: -

&

In those pioneer days, we did not need any fancy Normal Schoel
aethods, Our trouble was that we.did not understand the language of
the textbooks, Frequently, when we asked the teacher to explain the
mneaning of words to us, he referred us to the dictionary and there
we fotugxd ourselves entangied in & aaze of words thet had to meaning
to us,

When the teacher copld speak the language of the students, Snglish
lessons and reading comprshension advanced more swoothly, The teacher in

a rural school near the Icelandic seitleaent at Movntain was able to




translsts the lesscns in Appleton's Pirst Reader into Icelandic and then

slowly repeet the lesson in English, In this manner the students learned to
read and comprehend fngliah quite rapidiy,l0

Though children struggled to use English in school lessons, they happily
revertad to their familiar langusge when out of schogl, THis persisted for
many years, As late as World War II, one teacher remembers that her students
used more German language than English when not in school arnd that when in
school, “"they thought in German and spoke in English, "1l

Some county superintendents, recognizing that students would learn Englisn
nors rapidly if they were forced to give it practical application on the
pla'.ygrouni, instructed teachers to forbid the spesiing of any forsign langusage
on the schoel gmunds during noon hour and recess, This requirement placed
a considerable burden on teachers in some localities, "In one German
community,” ¥rots rural teachex Mary Brophy, "1 was expected to keep the
pupils speaking English at recees, while at home they didn't dars speakx
English."lz Many pupils learned more Englisi; at recess than in class,
" however, becsuse the teacher's schedule was toc crowded to permit giving
such attention to non-English spesking children,l3

The English-only rule also halped cu~b ethnic snobbery on the playground
becauss cligues bagsd upon nationality wers discouraged, In a HcHenry County
school, ona former pupil remembers that when she started school, "the
Norwagians chose to play on the east side of the school and the German-Russians
on the west side, speaking our own language, But the teacher soon put &
stop to that, We had to play together, and no fighting wes allowed, "1t
In a Burke County schoo:l wh.'e the rnie was not snforced, Danish children

segregated themsalvee, A non-Danish fellos student recalls childish angex

1)
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\ ‘ because the Danes "apoke Danish in front of us, but we understcod our names
and assumed thay were making fun of us.:'15
"‘I:,uching a group of students who spoke a foreign tongue mads largs asmands
upon young, inexperienced teach»ers. “I had thriteen French speaking pupils,
. all grades but the first and sevemth,"” wrote one teacher, "1 was very ;Sh)'
and did most of ay teaching from the back of the room, The children spoke
French at school to one another, Their comprehension of English was very
poor; school was difficult for pupils and teacher,"l6
Beginning teacher Clara Jacobs worked with extraordinary patisnce to
instruct a Nerwegian boy who refused to speak a word of English, She kept
hin after school to work on the language--requiring his uncooperative older
sister to act as intexrpretcr; she visited the parents and insisted that they
ancourage him to learm English., A shy grin, but no words, was his only response
to wesks of effort, Finally, in the midst of another unprodﬁct‘_ve session,
she grasped the boy by the shoulders and sheook him v‘lgoro_ualy. The incident
troubled her so greatly that she had nighimares about it, until, two days
later, the child began to reepond and soon began speaking English,1?
i " Memorizatiom and frequen“t'repitition were-the nethods commonly used to -
teach English, In Frances Hitz's childhood home, only Czech m spoken,
The 1litile English whe knew upon stirtix;g school came from her older siuﬁeré
and brothers who attended sghocl before her and occasionally used an English
word, Her first grade tachcn:,qwho had come from a Norwegian immigrant
faxily, Enew no Czech at all, “Hew I mansged to learn to read, write,
and think in English that first year," she wrote, "I do rot know, I
menorized the Hose Primer until I knew each page by heart, apd to thils
ﬁay I can close sy eyes and ses oach page, the word or words, and pictured

that were above the wordn.“m




Teacher Bertha Pasler ussd an :nnovative method to induce her German-Rusaisn
pﬁpils to take an interest in English leasons, Through a student interprstor
she would Jiscover what the children discussed at recess; then ihq would ask
the children to discuss the same topic in Engllsh, By skétchiné ob jects,
writing simple sentenc;a and phrases on the balckboard, anxl requiring the children
to participate in the lessons, her pupils were able to speak p;saable English
i& the term's end, 19

Dolores Bertsch Pfeifer asked her German speaking pupils to draw an object
on the blackboard, "One wanted tc draw a gutch (duck), the other waited to draw
a kraut {cabbage head), I then had thea learn what it was called in English,
They were quick to learn, eveu ... the playgrouné bedause it was not allowed
ts speak a foreign 1angnaée on the school ground.”zo .

Students who did learn English well and rapidly, like Ida Romsos, daughter
of Norweglan immigrants who settled near Crosby, were motivated by a deaire to
be progressive and blemd into thelr new country as quickly ae possible.

*I was determined that I wasn't goirng to bea one of those who couldn's spsak
the Ancrican‘laqgmge. I decided that no way can I let that happen, It
d1dn't take long umtil I learnsd it,"?l A}ida Siversom, the eldest child in
a Norwegian farm faxily in Williams Courty, was eeger o learn fnglish in
her school, She in turn taught the langusge to her youngsr siblings during
evaninga.zz

Other immigrant children found the first days of school frightening.

Julia Rindel, from a Belgian faaily near Crosby, resistad going tc school,

but was persuaded to snter ths first grade at;aga }4. Three wesks later

she was advanced te the third grade, but still had no comprehsnsion of the
1ocson;. To ease the boredom of lessors she could not understand, she brought

nesdlepoint work with her to school. The teachsr socn banned the nesdlepoint




ard begar spsnding extra time with Julia, taking her to the schoel
windew and pointing to objects cutside.and naming them in English, Under
that <ind of Pressure, and with her French language background to aid ner
learning ®nglish, she obtained hexr eighth grade diplona. in two years amd
went. on 'tottehd college a.d teach in rural schofls. Her pronounciation
wes inproved by & neighboring farm wife with pedagogic inclinations,<?

The school also spread a knowledgs of Eng.lish’ language amcng adult
iomigrants. Mary Barr Wilson, wh:.bone“eaded with her husband and children
near larimore in 1883, used a corner of a large gramary o1 the farm to
tutor her cnildren, A “erman neighbor brought hir littles daughters to
join in the l:zsons and often remained to listeu, Socn both he and his
daughters learned Bnglish,Z*

Some adults attended the schools s pressly to learn English, Teaching
st & rural school nsar (tanville in 1510, Maude Youngs CaTison enrolled &
19-year-old Norweglan woman who wiulked to .:hool to learn English, At
anotheg school a young Lorwegian man attqugt.ﬁ%ha primary rsading classes,
He was polite but cansed Ms, Youngs some const tion by leaving the scheol
during pericds between rsading lessons to stand \putside and smoke,?3
Several teachers recall that the adnlt atudents&xe
to demonstrate that they wers not to be orderad about by & young tescher
simply tecause she happened to know English,26

Some sccomodating teachers hsld special avening sessions for adults
who wishei to learn to speak and read Engiish, Delrey Webstexr instructed
s 40-year-cld Swede in English during recess and often held spalling bees

tn the evening for adulis who wished to sharpen their langusmge skills,Z2?

occarionally desrespectful




Mo’ “ves of adult students were sometimes zcre than purely scadenic,

Sggt of thes young male homesteaders who atiended school hoped to improve
their social life as well as theilr Engl‘ish by dating the teacher, A pumber
were successfil on beth counts, Man¥y se called "school marms" becane
"farm wives,” making marrisgze a prolific source of Americenization,

Pupils who learmed English would impart some of it to their parents,”
In an age before radio amd television, conversation dominated the evening
hours, and children related thelr ’expmences at school and spoke of what
they had learned about their new country, Teacher Vinifred Brdman boarded
in a rural home and ss# the effects of har teaching being passed on,
»1ittle Elsie Buchhols woull come home evary night with her book, sit on
her Dad's lap in the evening and read to him, OCh, that was the nicest
thing, He was sc proud thet that little girl could reed, He was learning
right there too,"28

The Icelandurs, whose cultural heritage placed great emphasis upon
teaching ¢hildren to read and write ir t‘hoir homes, took & lively intersst
in education and nften probed their . .en as to what they had learned
each day,.. Perticular attention was given to American history, which some-
times occasioned coxtroversy., In one family an argumst developed over the
wisdom of the Boston Tea Party, with one faction heldiug that the colonists’
bold action was correct, anothar maintaining that it would have been mere
sensible to take the tsa home and drink it rather than waate it, The
grandfather took & more lofty view, claiming that 1? the colonists really
wented to disturb authorities, they would have thrown the coffee overboard, 29

Rural schools helped Amsricanize the immigrant settlers because they

brought & teschsr into the community who usually boarded with one of the

1




famii‘es. The teachar was aexpected to be active i.. community 1life,
tnclu:ing soclal and church activities, Millie Morse becarded with a
German-Rusaian family in 1926 and felt segregated at first, her meals belng
acrﬁ?d to her in a separate room, A friendship scon deveioped, however, and
when a daughter of the famlly married, Millle was given the honor of waiting
on the bride's cable,’® Julia Norsker, boarding in a German home, was called
downstairs on her first night in her new lodging to discover a group of
neighbors, none of whom 5p0ie English, on hand to inspect her, an expefienco
that disturbed her, Shke, too, @aveloped 2 warm relationship with her hosts
in time, 1

C., L. Robertson, teaching in & French comaunity, was frequently
called upon to help French adults 711l out catalog orders., Sersna
Strand, who taught in a German coamunity near Jamsstown, attended the
1neal church and perticipetsd in the German language service, She learned
considersble Cerman and dsveloped mutual respect between the tsacher and
area reaidonts:32

Vomsn teschers wars always in demand at social functions in rural areas
with bachelor homesteaders, rasgardless of their nationslity. Belle Rerg,
teaching in a Scandanavian cénnunity near Boss in 1911, had many sultors
and :ttfndad & few SQuare dancine partiss whers the ssall number of women,
including hersel?, wers "wnirled hither and yon until dizzy.” She Loarded
with a Norweglan family where necither parent snoke English and all communication
was through the children, > |

Settlers on the prairie had bdullt their social groupa and churchese
around nationalities, but at school functions the ethnic groups had an

opportunity to mingle, Despite the tendency for nationalities to sesttle
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land in btiocks, schools were raraly made up of only one nationality,
At the rursl schools they met ani lLearred zbout each other as well as
acquiring American culture, Os:car Cluz, ~ho attended & ruarl schocl near
Towner, often sxchanged his lunch with a Cerman boy, He recalls enjoying the
sausage and the heavy German cake, hile the German yocuth was fond of
Oium's Norwsgian lsfsg an& Tulla pulsa?” Mrs, Frank Hitz remembers that
even though she couldigot spesk English well, she would entertain the teacher
and younger puprils with Czechoslovakian folk tales she had lesrned from her
mother,35 Gladys Vabster asserts that 26 d.ffecent nationalities or combinations
thereof attended school with her in Dunn County, She believes the children
were motivated to learn English so that thasy could communicate with each other,36
Learring English ves !eraly ths first stap in the Anqricanization of
immigrant children in the rural schools, The state constitution charged
the puvlic schools with "the teaching of patriotism, integrity, and
nornlity.“37 In roeading and social studles lesaons the puplls were sxposed %o
Amarica’'s herces and were ﬁ;eeu:nbly inspired to develop a feeiing of loyalty
and protectiveness toward their adepted country,
Efforts to inspire patriotizm wers not 1imited to school classes,
"Yankee Doodle,” "The Star Spaugled Banner,” and "America the Beautiful,”
as well as the "Marine Hymn" wera faverite songs in school-centered -
gatherings, In 1896, Superimtendent of Publ!c Instruction Euma Bates
informed the govarnor and leglaisture that flags should be flown "from
svery schoolhouse in this state whe'e we havy 230 largs a proportion of foreign
population, It is a sad sight to an Amexricar hsart,” she continued, “to see
audiences called upon to sing the Netional A'r 31t indiffersntly and parhaps

only now axd then one knowing the words or inining in the melcdy.“38
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On Columhus Day in 1592 patriotic schecol exercises were planned for every

schoel in the siuls, whecher the school was currently in sesclon or not.

The state superintendemt urged county s;perintandcnts arnd teachers to got
ieccal residents tc lay eside oxdinary labor and " g've excluasive atiention te
this grand holiday of the nation,” The flag wazs to be raised accompanied
by ringing bells at every school across the state and nation, The
celebration, the state superintendent asserted, "will afford the long coveted
opportunity for impressing upon the minds and hearts of our children and
youth, both native American and those of foreign birth or parentige,
those lessons of patriotism and sacred regard for the iaws and institutions
of our common country, thit shall constitute a stronger protection than fleets
of war :Jstaudlng arniao."39

American Bvenings, a lecture =eries sponscred by the State Department
of Public Instructicn, feat:ured popular lectures cn petriotic themes in
seall towns acroes the state, Rural achools were also urged to connect
their Memorial Day exercises with those of vetsrans groups, Books that would

engender a love of country, such a= Morgan's Pstriotic Citizanship--said

to foster the "moet unselfish pstriotisam and noblest citizenship”--were

availatle to country schcols through the Couniy Supsvintendent of Schools

office.ao

Aided pressure to inculcate patrioiism and aild the naticn faced the
rural rchool during war time, Leils Bwen realled how World War I affected
hey school;

World War I kind of shook the school, shook the curriculum, shook

the teaching, shook everything because the intersst of the people was

2]l an the war, ¥Ye sold Literty Bords, we sold stampe, we did everything
we possibly could for the soldiers, We put ¢n all kinds of programs,

The kiddles sad4 their own programs,,.. The school was the social gathering
plsce, Thay as us teschers to put on plays to raise u%&?y. Raising
roney for the effort hesides teaching was a hard Job,




[
7

15

In one Wells County schoel the children adopted & socldlsr overseas,
usually & lezal Yoy, andiurote to him faithfully, The children wers
revarded for their attention with souveniers from their adopted soldierﬁ.“z

World Yar I had ug’y ramifications for the German and German from
Russia immigrants in some communities, German speaking immigrants vere
accused of being sympathetic to the Axis powers and disloyzl to America.
Sems school children ta&hted their pasrs who had a German background, leading
to hostility on the playground, In McIntosh County proainent businessman
John Wishek, a “riend of the German-Russian settlers and a man proud of his
German heritage, was indicted under the Espionage Act. During a three wsek
triss 1t was demonstrated that prosecution witnessas bore privatergzudfﬁi
againet Wishek, and the charges were finally dropped, In Cass County a

lceal roral schosl board was criticlzed for failing to buy an American

flag. Angerad by the fuss that developed over the matter, .chool board .

presidapt Henry Von Bank tcld tlie teacher that he would as scon See 3 relir
of trousers flying over the school as the flag of the United States,
Vor Bank's inappropriate vemsrk lad to his convictlon under the Espionags
and Sediting acts, slthough the judge in ths case directed a not guilty
verdict,

™e axtent to which the war affectsd the rural schools is difflcult
te gauge, but the war undoubtedly put pressure on the jamigrant faailles
20 learn English and demorstrate their loyalty to America, It was during
thim peric” thst Mathilds Staael Smith's parents abandoned thelr native
Lanish and S-gan speaking English in their hore,** In some aress church
services bsgan being held in English. Iamigrant fuailies across the state

bought Liberty Bonds, which the rursl schools promoted,

o p—




During World War II the schools were once again called upon to assist

the rationsl effort by promoting bond sales and conservation practices,

After the Pearl Harbor attack the schools asaisted in rezistering young

asn under the Selectiva Service Act, Inculeating the principles of democracy
ard impressing loyalty to the natlom a2~ its constitution berwme sallent
restures 4f & rural schocl education, 5 . *

The teachsr and the sghool were not welcomed enthusiastically in
every conmunity, Some imaigr nts Tetained strong cultural 1dentiiies with
the old country and viewed Americanization as corruption of traditional
values, Tﬁe Germans from Russia tended to resist Anericani;ation and
place lses emphasis upon educscion than any othef ma jor naticnality,

Their expsriences in Russia,whers the government had reniged on promises nsdg
t5 them when they beganémigrtting from Germany to the Black Sea aree in the
aid-eighteenth century,mede them suspicious of government and somewhat
clannish, They wero loyal to their community and family, thrifty, hard
working, almost flgrcly natarialintic in their desires to make a success of
4their new life on tﬁo northern plains. Attending school was not considexred
as important as working at home or on the farm,

There wers numerous Germans from Russia who did value education amd
supported the schools, but the school terms in their communities wsre the
shortest, absentoe rates the hignest, and teachers frasquently the 1aaatu
trained and poorest paid. As late as 1938 a teacher in rural Grast County
entered a school where none of the German-Russian children knew English,
nor sven the order of lsttars in the alphabet, By tha end of the year
she had succeredsd in awaksning their interest in lsarning, but their native

tongue resained in use outside of schml.uﬁ

IR .




Lcuiﬁé‘gavne, teaching in a German-Russian commur:.y in Mercer County
in 1937, received lettars from parents requssting that thelr children learn
Pnglish, She had older pupils transiate the first ruader, word by word,
and drill 1t into beginners, The first eighth grade graduation in the
school's history was bg}obrated during her tenure at that ruresl school,
She and other teschers belleve that the women wanted their children to be
educated; the men wanted thsm home to work,%7 .

County school superintendents often decried the immigrant’s lack of
attention to education, In McIntoah and Morton counties, both heavily
German-Russian, county school superintendents complainec that neerly all
the rural school district officers were foreigners who could not ksep school
racordsé;gd seemed to have li*:le intsrest in learning tc do so, Several
county Quparintnndents lamented the l1mmigrantsu’ reluctance to send thsir
childrsn to school and suggested that the state provide for stricter
anrorcclentépf the truancy 1Aw.u8

The compulsory attendance law was commonly [louted because there was
no atate cfficial to enforce it,. FPir'snts who wished their children to
avoid the school's influence or to remain nome to work could falsify
the child's age {only those a-s 8 through 14 had to attend) or simply
not send the child to school, They were seldom reprimanded because only 2
achool official, who wae likely to he 2 noighbo%ing farmer, would report
truancy., Nail C, Macdonald, State ouperim. 7ar- cf Schools in 1910,
sttempted to persusde officials o enforce the law. He was a strong
advocate of education and struggled sincerely to upgrade rural schools
ard to improve the attendance, Resurding nonsttendance of fara boys,

he wrote in his 1910 report: “Beck of this sordid business is contempt

-
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for law and back of this is the lust for money--is the belief in the
1gnoble mentiment, 'that money xakes the man,' And 30 we have many
thousand farzs with broad and well-tilled fields as the price of many
thousend boys with narrow and i{1l-trained ninds."“c

Thers wers some Successfu! enforcements of the truancy law, Morton
County Superintendent W. F, Lorin reported thai when the Germans in the
county wers informsd of the compulsory attendance law, they consclentiously
sant their children to school "cut of reepect for law snd experience with
strict 1aws in their mother courniry, ™50

In some districts hostility to the school made it nearly impossible
to find a bosrding placs for the teacher. Belle Berg was taken to ths home
of a Norweglar Lutheran pestor who had agreed to board the teacher near
a rural Mour*-ail County school, When the pastor discovered that she
did rot speak Norwegian, he orderad her :toc leave iumediately, Kidder

. _Gounty Superintendent Orrs Hurd reported in 1910 that it was very difficult

to obtain *2‘.¢:a.cl>u.u:'a§ for eight schools in German-Russian districts because
boarding places could not ?e found. Permits had to be lssued to untrained
locsl people in ordar to supply the school with a tescher, &ilmilar situations
wers common in other coumties,Sl

Maude Youngs Carlson, who taught 4 numbe. .7 4ifferenmt naticnalities
in different schools Over tha ysars, observed that it took several years
in this country before the newcomers recognited the importance of lsarning
the Engliszh language and American culture, For the first few years the
1amigrants believed 1t was scceptable if “heir children )ssrned English, but
they balisved learning the native torgue was mors important. Time, she

belisves, lad to & realization that the mother country was & memory that

13
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could not be recreated in North Dakota, The children who had little or no
recollection of their parent's native land learnec Epglish language and

acquired more of the trappings of Americen life as tney grew older, Many of
theam became ashamed 0f their paTent's brogue and tired of hearing storiee uf
the old country, The rural school had set them on & course that made them

American in speech and ocutlook; only their nationality remeined Cld World,
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